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BAND 5 Assessment

Child’s Name:

Apply my knowledge of root words, prefixes and suffixes

- F (etymology and morphology), both to read aloud and to
g B | understand the meaning of new words | meet Al
& | Read aloud and understand the meaning of new words that
they meet, including the words on the Year 5 spelling list ' Al
Comprehension

Maintain positive attitudes to reading, and an

understanding of what they have read, by:

Throughout the year we will continue to listen, read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and
reference books or textbooks. A1 A2 Sp1 Sp2 Sul Su2

Throughout the year we will increase familiarly with a wide ranges of books, including modern fiction, fiction from our literary heritage,
books from other cultures and traditions, myths, legends and traditional stories. A1 A2 Sp1 Sp2 Sul Su2

Recommending books that | have read to my peers, giving
reasons for my choices A1 A2 Sp1 Sp2 Sul Su2

Identify and discussing themes and conventions in a writing
(e.g. discuss and compare events, structures, issues, characters
and plots of stories, poems and information texts) Sul

Make comparisons within a book (e.g. compare events, issues
and characters within a book) Sul

Prepare poems to read aloud and to perform, showing
understanding through intonation, tone and volume so that the
meaning is clear to an audience Sp2

Prepare plays to read aloud and to perform, showing
understanding through intonation, tone and volume so that the
meaning is clear to an audience Su2

Un-der-stand what they read by:

Checking that the text makes sense to me, discussing my
understanding, of words and explore the meaning of words in
context A1 A2 Sp1 Sp2 Sul Su2

Asking questions to improve my understanding of complex
texts (spoken language) " A2Sp2

Draw inferences such as inferring characters’ feelings, thoughts
and motives from their actions and justifying inferences with
evidence A2

In increasingly complex texts be able to predict what might
happen from details stated and implied Sp1

Discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader i
Sp2Su2

Distinguish between statements of fact and opinion Sp2

Retrieve, record and present information from non-fiction texts
Al iv




PIRA Standardised Score

Autumn Term PIRA Standardised Score

Spring Term PIRA Standardised Score

Summer Term PIRA Standardised Score

Guidance:
e Individual children’s names will be written in columns. Additional evidence may come from English sessions or 1:1 reading with a
class teacher.

e For a child working at the expected level they will need to be consistently scoring 94-113 in the PIRA tests and have supporting
evidence from teacher judgement and the band statements.

e  For children to be assessed as working at greater depth (S+) they will need to show a clear enthusiasm for reading, be scoring
consistently 114+ on PIRA tests and have achieved all of the criteria on the band statements. Greater depth readers will be awarded
through conversation or moderation with DG or SN.

e Moderation guidance will be given and will take place every term.

e  PIRA tests will take place at the end of each term. They should support and reinforce judgement according to their standardised
score (see table below).

. Each term that the PIRA is completed, the cohort must be ranked, colour coded and sent to SN and DG.
e  Completed PIRA tests are to be used as a teaching tool for the children to analyse errors and model answers.

e  Half termly testing will also support teacher assessment. These tests can be sourced from Twinkl, Rising Stars, practice SAT papers or
Test Base.

PIRA Test — Standardised Scores and Age Expectations

Standardised Score Rating According to PIRA In Relation to Age Expectations
<70 Very Weak Significantly Below Expected Level
70-93 Below Average Below Expected Level
94-113 Average Expected Level
114-130 Above Average Greater Depth
130 + Excellent Significantly Above Expected Level

! Pupils should be encouraged to work out any unfamiliar word. They should focus on all the letters in a word so that they do not, for example, read ‘invitation’
for ‘imitation’ simply because they might be more familiar with the first word. Accurate reading of individual words, which might be key to the meaning of a
sentence or paragraph, improves comprehension.

When teachers are reading with or to pupils, attention should be paid to new vocabulary — both a word’s meaning(s) and its correct pronunciation.

i pupils should have guidance about the kinds of explanations and questions that are expected from them. They should help to develop, agree on, and evaluate
rules for effective discussion. The expectation should be that all pupils take part.

i pypils should be taught the technical and other terms needed for discussing what they hear and read, such as metaphor, simile, analogy, imagery, style and
effect.

¥ In using reference books, pupils need to know what information they need to look for before they begin and need to understand the task. They should be
shown how to use contents pages and indexes to locate information.

The skills of information retrieval that are taught should be applied, for example in reading history, geography and science textbooks, and in contexts where
pupils are genuinely motivated to find out information (for example, reading information leaflets before a gallery or museum visit or reading a theatre
programme or review). Teachers should consider making use of any library services and expertise to support this.



