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Ashmead gives its children two everlasting things: one is roots, the other wings.



Pupil Premium Strategy Statement

This statement details our school’s use of the Pupil Premium funding to improve the

attainment of Pupil Premium pupils. It outlines our strategy, how we intend to spend the

funding, and the effect that last year’s spending had on Pupil Premium pupils within our

school.

School Overview

Detail

Data

School name

Ashmead Combined School

Number of pupils in school

636 (Reception — Year 6)

Proportion (%) of Pupil Premium eligible pupils (based on
financial year 2024-2025)

195 (30%)

Academic year that our current Pupil Premium Strategy 2023/2024
Statement covers 2024/2025

2025/2026
Date this statement was first published September 2023
Date on which it will be reviewed Annually

Statement authorised by

Mr Michael Pearse,

Headteacher

Pupil Premium lead

Mrs Cheryl Thompson,
Assistant Headteacher

Academy Trust lead

Mrs Karen Crinyion

School Improvement Lead

Funding Overview

Detail Amount
. : . . £276,845

Pupil Premium funding allocation

Pupil Premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for 2025-2026 £276,845




Part A: Pupil Premium Strategy Plan

Statement of intent

Ashmead is a large urban school catering for pupils from Nursery age through to Year 6. We

have three forms of entry and an admission number of 90 per year group.

Ashmead is much more than a school; it is an experience shaped by our rich, diverse
community and a thematic curriculum that delivers meaningful, new experiences and cultural
capital, building magic moments that broaden pupils’ horizons and celebrate their unique
identities. We strive to be a place that is exciting to visit and difficult to leave—an inspiring,

supportive, and calm environment where every person feels valued, equal, and safe.

We are proactive in delivering excellence through high-quality teaching, which promotes
inclusion and has the greatest impact on our vulnerable learners, helping to reduce barriers
and enable success for all. Pupils’ thirst for challenge and need for support are met through
tailored interventions, responsive assessment, and a consistent belief that every child can
succeed. Across the curriculum, we foster high-quality interactions through oracy, recognising

how language and communication empower learners to connect, express, and thrive.

We are dedicated to nurturing a genuine love of learning in every child by making education
relevant, exciting, and filled with opportunities to discover, create, and grow. Strong
relationships lie at the heart of this approach, and effective partnerships with parents, carers,
and the wider community enhance opportunity and creativity, ensuring brighter futures for

all.
Ashmead gives its children two everlasting things ...... One is roots, the other wings.

The phrase “roots and wings” is the golden thread of Ashmead'’s vision. Roots provide the
foundations of knowledge, character, belonging, and emotional security so that children feel
safe, grounded, and supported. Wings foster independence, resilience, courage, and purpose,
enabling children to explore, take risks in learning, and contribute positively to the world. By
embedding roots and wings across every aspect of school life—relationships, teaching,
curriculum, enrichment, and pastoral care—Ashmead transforms each experience into an

opportunity for growth, taking children from grounded beginnings to soaring possibilities.

We are committed to fostering a sense of belonging and success for our Pupil Premium pupils
by maintaining high expectations, nurturing strong relationships, and promoting meaningful
pupil voice, including ensuring significant representation in leadership opportunities such as

the School Council.



Challenges

This details the key challenges to achievement that we have identified among our Pupil

Premium pupils at Ashmead School.

Challenge
number

Detail of challenge

Attainment is not consistently in line with their peers

Pupil Premium pupils are at increased risk of underachievement due to the impact of
socio-economic disadvantage, limiting their ability to meet age-related expectations in
Reading (including Phonics), Writing and Mathematics (including the Multiplication
Tables Check).

Attainment Current
Gap Year 1
Reading -14%
Writing -6.3% -21.9% -22.6% +2.3% -19.9% -24.4%
Maths -11.7% -19% -36.1% -7.9% -28.2% -15.8%

A significant proportion of Pupil Premium pupils (38%) are also identified on the SEND
register, with Speech, Language and Communication Needs (SLCN) as the primary
area of need. Within this group, 12% present with severe receptive language
difficulties and a further 19% have moderate difficulties in understanding spoken
language.

Current
Year 6
-33.2%

Current
Year 5
-20.9%

Current
Year 4
-3.8%

Current
Year 3
-16.7%

Current
Year 2
-20.4%

School absence and punctuality

Pupil Premium attendance (93.5%) remains below the school target of 95% and 1.4%
lower than the attendance of non-Pupil Premium pupils. Ongoing issues with
punctuality and irregular attendance patterns (broken weeks) continue to impact
learning time and continuity for some pupils. A persistent absence rate of 8% remains
a significant barrier to attainment, particularly for specific groups, including EAL boys,
where additional barriers to engagement with families have been identified.

Pastoral and Wellbeing Needs

45% of Pupil Premium pupils have been identified as requiring pastoral support, with
poor mental health and wellbeing impacting their social, emotional, and academic
development.

Cultural Capital

Many Pupil Premium pupils have limited access to enriching experiences, and
resources, outside of school, which can restrict future opportunities, aspirations, and
attainment.

Ashmead School has the discretion to spend the Pupil Premium funding on pupils who do not

meet the criteria for eligibility, but need additional support; for example, children in care,

those who may be acting as a carer or those who have support from a social worker.




Activity in this academic year

This details how we intend to spend our Pupil Premium this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £7168,000

Activity

Evidence that supports this approach

Challenge number
addressed

Oracy

Through High Quality Teaching:

- Continue to explicitly teach and
regularly rehearse oracy skills.

- Embed oracy across the
curriculum through planning, with
a focus on both exploratory and
presentational talk.

- Provide regular opportunities to
perform to an audience, using
inclusive strategies.

- Introduce key vocabulary at the
start of lessons and use pre-
teaching to support language
development and ensure all pupils
have equal access to learning.

- Provide sentence stems as
scaffolds, supporting pupils in
developing and applying new
vocabulary with confidence.

- Encourage pupils to ‘talk like a..."
using subject specific vocabulary.
Use collaborative learning styles
e.g. floor books to promote a ‘talk
rich’ curriculum.

Embed ongoing oracy training
within existing CPD programmes to
keep oracy at the forefront of
teachers’ minds and ensure
progression of skills across the
curriculum.

Launch the Lunch Bunch initiative
to capture Pupil Voice and enhance
engagement in school life.

As Marc Rowland a leading expert in school

improvement and pupil attainment, notes, “The

attainment gap is the language gap.”

Research shows that oral language
interventions can have a significant impact on
pupil progress and attainment across all areas
of the curriculum. The Education Endowment
Foundation highlights that academic gaps
emerge as early as 22 months and, without
early intervention, continue to widen
throughout schooling. By age three, Pupil
Premium children are, on average, already 18
months behind their peers in early language
development.

Reference: EEF, Oral Language Interventions,
2020

1: Attainment is not
consistently in line
with their peers

4. Cultural Capital




e Use chatter logs in Early Years to
systematically record and monitor
patterns of pupil engagement.

e Staff demonstrate effective
speaking and listening, reflecting
the school’s values.

Phonics

e Identify pupils who did not achieve
a Good Level of Development, and
provide targeted phonics support
to help them meet the expected
standard in the Year 1 Phonics
Screening Check.

e Ensure fidelity to the Little Wandle
programme through ongoing staff
training, coaching, and monitoring
to secure consistent, high-quality
phonics teaching.

e Use Little Wandle assessments to
track phonics progress and
pinpoint gaps in learning each half
term.

e Carry out Phonics screenings, at
least termly, and analyse the results
to quickly guide planning and
targeted interventions.

e Deliver daily targeted Phonics to
Year 2 pupils who did not meet the
Year 1 Phonics Screening standard.

e Implement targeted Phonics
interventions for Key Stage 2 pupils
who have not yet passed the
Phonics Screening Check and
continue to require support.

We have adopted the DfE-validated Little
Wandle Letters and Sounds Revised phonics
programme to ensure high-quality, systematic
synthetic phonics teaching across Early Years
and KS1. This programme is widely used and is
based on robust evidence about how children
learn to read, supported by decodable
matched texts and structured progression.
Surveys of schools using Little Wandle report
increased consistency in practice and greater
pupil engagement with reading. Additionally,
national evidence (EEF) shows that systematic
phonics teaching can accelerate reading
progress, particularly for disadvantaged pupils,
helping to narrow attainment gaps.
Reference: EEF, Phonics, 2020

1: Attainment is not
consistently in line
with their peers

High Quality Teaching (Adaptive

Teaching)

e Ensure consistency of High-Quality
Teaching.

- Develop adaptive teaching through a

CPD pathway.

-Use flexible groupings to provide peer

support and greater access to the

teacher.

-Prioritise active learning through tasks

rather than passive questioning.

Research consistently shows that high-quality
teaching is the single most effective way to
improve pupil achievement.

Reference: EEF, High-Quality Teaching, 2020.

At Ashmead, teaching and learning are
underpinned by six core values —
Communication, Respect, Engagement,
Aspiration, Teamwork, and Enjoyment — and
guided by key principles: Positive Relationships
Matter, Clarity, Consistency and High Hopes,
Learning Without Limits, and Reflect, Respond,
Grow. These values and principles are

1: Attainment is not
consistently in line
with their peers
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-Introduce or pre-teach key vocabulary
at the start of each lesson to ensure all
pupils have equitable access to learning.

Reduce class ratios in key identified
year groups to support accelerated
progress through deploying
additional experienced teachers.
Strengthen professional
development through collaborative
practice, utilizing internal and
external professionals.

Monitor evidence of high-quality
teaching through targeted learning
explorations, ongoing classroom
support and professional dialogue.
Hold termly data meetings to
review pupil progress and
attainment, ensuring timely
interventions and targeted support
are implemented where needed.

embedded across all stages of the Education
Endowment Foundation (EEF) implementation
process — Explore, Prepare, Deliver, and Sustain
— to ensure that every pupil, member of staff,
and parent is actively engaged in a supportive,
ambitious, and enriching learning community.

At Ashmead, the deployment of additional staff
is a purposeful and essential strategy,
supporting the diverse learning needs of all
pupils. As Marc Rowland, an expert on
maximizing the impact of the Pupil Premium,
notes: “Pupils with limited language skills
require clearer explanations, exemplary role
models, and the most effective formative
assessments.”

CPD - led by Senior Leaders

Introduce the Ashmead Core to all
staff focusing on the essential
principles for effective learning and
growth.

Implement a targeted CPD
programme, aligned with Teacher
Appraisal, that promotes adaptive
teaching through collaborative
research and professional dialogue,
initially focusing on scaffolding and
checking for understanding.
Establish a coherent topic pathway
that shows clear curriculum
mapping and progression
throughout the school, beginning
in Nursery.

CPD - led by Middle Leaders

Deliver a targeted CPD programme
to ensure consistency and
strengthen high-quality teaching,
with this year's focus on Reading,
Maths (Mastery), PE, Handwriting
and Spelling.

Review and act Assess needs and setting

Maintain the effort Assess the approach
EXPLORE

Monitor and improve Plan and design

Support and encourage N Practically prepare

CPD is the key mechanism for developing
teacher expertise and improving effectiveness,
enabling all staff to consistently deliver high-
quality teaching. This is particularly beneficial
for Pupil Premium pupils, who are often most
affected by gaps in learning. CPD also
strengthens teacher knowledge, pedagogy, and
confidence.

References: EEF, High-Quality Teaching, 2020;
Darling-Hammond et al., 2017, Effective
Teacher Professional Development

All CPD training will be designed to align with
Rosenshine’s Principles of Instruction to ensure
key evidence-based teaching practices are
consistently embedded across the school.

1: Attainment is not
consistently in line
with their peers

SEND

Collaborate with the Assistant
Headteacher for Inclusion to

The Education Endowment Foundation’s (EEF)
guidance on Special Educational Needs in
Mainstream Schools identifies five evidence-




analyse data and monitor the
progress and attainment of Pupil
Premium pupils with SEND.
Deploy additional Early Years staff
to deliver targeted language
support and early interventions for
identified needs.

Continue ELSA provision led by the
SEND Assistant.

Create a dedicated sensory room
for daily pupil access to support
self-regulation, emotional reset,
and readiness for learning.
Implement adaptive teaching
strategies in daily lessons to
support the specific needs of Pupil
Premium pupils with SEND,
including scaffolding, chunked
instructions, visual supports (e.g.,
Widgit), and regular checks for
understanding.

Deliver targeted Nessy
interventions for Key Stage Two
Pupil Premium and SEND pupils to
support spelling, reading, and
phonic development.

Use Reading Eggs to support pupils
who did not pass the Phonics
Screening Check or Year 1 and 2
pupils identified as requiring a
boost.

based strategies that can be integrated into
daily teaching to enhance attainment for pupils
with additional need.

‘The ‘Five-a-day’ principle: High quality teaching benefits pupils with SEND

Explicit

instruction — — o
Cognitive and
, — °
metacognitive

strategies

Scaffolding

Flexible 4

grouping 1
Using
technology "

In September 2024, these strategies were
introduced to all staff to promote inclusive
classroom environments.

Reference: EEF, SEND, 2020

BB e

The ELSA programme is an evidence-based
intervention designed to support children’s
emotional wellbeing. It offers tailored support
to help pupils understand and regulate their
emotions, improving social interactions,
confidence, and engagement with learning. Key
benefits include emotional regulation, self-
awareness, social skills development, mental
health support, and readiness to learn.

In addition, Widgit was introduced in the latter
part of last year. Widgit Symbols, underpinned
by a Structured Language Framework, provide
visual support alongside the printed word,
making information more accessible and
reducing the demands of reading.

1: Attainment is not
consistently in line
with their peers

Targeted academic support (for example, tutoring, one-to-one support)

Budgeted cost: £72,000

Activity

Evidence that supports this approach

Challenge number
addressed

Language Link

Assess all pupils in Autumn 2
Reception to evaluate their
receptive language skills and

In Buckinghamshire, the Speech and Language
Link programme has been fully funded for
Reception and Key Stage 1 pupils. It serves as an
early screening tool to identify speech and




identify areas requiring targeted
support and intervention.

Run small-group interventions
twice a week for pupils with
moderate to severe language
needs.

Track and monitor pupils across
other years on Infant and Junior
Language Link until age related
expectation is achieved.

Speech Link

Screen pupils where concerns
around speech sounds are
identified.

Identify specific areas for support
and implement interventions to
address developmental speech
sound difficulties.

language needs promptly, so that timely
interventions can be put in place.

We recognise the critical role that speech,
language, and communication skills play in
pupils’ learning, social development, and
mental health. Speech and Language Link
assessments help identify barriers to
communication and language. Using Language
Link is supported by research showing that
early assessment and structured language
support improve communication skills, reading
readiness, and long-term academic
achievement. It is an evidence-informed
intervention, particularly effective for targeted
support in the early years.

Research also shows that disadvantaged pupils
are at greater risk of Speech, Language, and
Communication Needs (SLCN).

Reference: EEF Early Years Intervention/Early
Literacy approaches

1: Attainment is not
consistently in line
with their peers

Private Speech Therapy

Provide weekly group speech and
language therapy (SALT) sessions
with a private therapist for targeted
Key Stage 1 and 2 pupils.

Provide class teachers with
actionable recommendations to
enhance high-quality teaching.
Introduce targeted coaching to
develop the skills of both teachers
and teaching assistants.

To ensure our pupils can access support for
their SLCN we deliver targeted work in school
and liaise with local speech and language
therapists for pupils with more severe and
complex needs. This will, in turn, support
learning across the whole curriculum, especially
in the area of literacy.

Cheryl Wilson (Private SALT) has specialist
knowledge focusing on addressing specific
speech and language needs of pupils. In
addition to modelling sessions that our staff
can implement, she is now collaborating with
staff to demonstrate best practices.

1: Attainment is not
consistently in line
with their peers

Targeted Reading and Maths Support

Key Stage One - Using Familiar
Books to Improve Reading Outcomes

Provide younger pupils with
regular access to familiar and
engaging books to strengthen
reading fluency, boost confidence
and foster a love of reading.
Arrange additional reading
sessions to support pupils in

Research shows that regular exposure to books,
particularly familiar and well-loved texts,
supports early literacy development, reading
fluency, and vocabulary acquisition. Repeated
engagement with these texts helps pupils
recognise words more automatically, read
more confidently, and improve comprehension.
This is especially beneficial for disadvantaged
pupils, who may have fewer opportunities for
book exposure at home. Implementing
strategies that provide access to familiar books
can therefore help close reading gaps and

1: Attainment is not
consistently in line
with their peers

8




developing reading fluency and
fostering a love of reading.

Key Stage Two - Reading Plus
Intervention

Introduce a Reading Plus trial for
selected Year 6 pupils to improve
reading fluency and
comprehension.

Times Tables Support

Implement targeted support to
improve times tables fluency
before the Year 4 multiplication
check, combining the Mastering
Number programme with focused
practice to strengthen pupils’
automatic recall of core number
facts.

build both skills and confidence.
References: Frontiers in Psychology (2020);
PMC National Library of Medicine (2021, 2017)

Independent research in the UK (a study with
Derby Research School) suggests that
disadvantaged pupils make greater reading
progress using Reading Plus than similar pupils
who do not use the programme.

The Education Endowment Foundation (EEF) is
funding an independent evaluation of
Mastering Number at Reception and KS1 to
assess its impact through a randomised
controlled trial (RCT) — the strongest type of
educational research. This trial is designed to
measure effects on pupils’ number fluency and
mathematical attainment. Results from this full
evaluation are expected in Summer 2027, so
definitive published impact data are not yet
available.

Tuition and Workshop Weeks

Establish targeted intervention
groups in core subject areas,
including phonics for Pupil
Premium pupils falling behind, or at
risk of falling behind, age related
expectations.

Monitor the impact of tuition
through regular formative and
summative assessments.

Ongoing internal assessments indicate that
tuition has been effective, with pupils making
accelerated progress. Senior leaders work
closely with class teachers to review pupil
progress and identify those who will benefit
most from additional academic support. The
impact of this provision continues to be
monitored through regular assessment data
and pupil outcomes.

Reference: EEF, Small Group Tuition

1: Attainment is not
consistently in line
with their peers

Strengthening School-Home
Partnerships and Parental
Engagement

Offer regular opportunities for
parents to engage with their child’s
learning through workshops, coffee
mornings, and live lesson
observations, helping them
understand teaching approaches
and support learning at home
more effectively.

Provide support for parents’
evening appointments to ensure
accessibility for all families.

Liaise with parents when
identifying barriers to learning,
attendance and wellbeing.

Research consistently shows that parental
engagement has a positive impact on pupil
attainment and can lead to accelerated
progress, particularly for disadvantaged pupils.
The Education Endowment Foundation (EEF)
reports that effective parental engagement
approaches are associated with an average of
four to five months’ additional progress
academically as well as socially and
emotionally. Evidence from the National
Foundation for Educational Research (NFER)
also highlights that supporting parents to
engage in learning at home can help narrow
attainment gaps for pupils eligible for Pupil
Premium. When schools work in partnership
with families to support learning,
disadvantaged pupils are more likely to make

1: Attainment is not
consistently in line
with their peers

2. School absence
and Punctuality

3. Wellbeing
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Ensure all Pupil Premium pupils can
access online home learning,
including homework, by providing
appropriate ICT equipment.
Develop additional support
initiatives based on feedback from
the whole school parent survey.

sustained academic gains.
References: EEF, Parental Engagement; NFER,
Parental Engagement and Narrowing the Gap

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £35,000

Activity

Evidence that supports this approach

Challenge number
addressed

Attendance

Monitor attendance and
punctuality for all pupils weekly.
Assistant Headteacher for
Community and Communication to
continue working with vulnerable
families that need to improve
attendance

Make first-day absence calls when
no reason for absence has been
provided.

Follow an escalation flow chart for
attendance concerns (Stages 1-4).
Implement a ‘Support First’
approach for families of pupils with
persistent attendance challenges,
providing home-to-school support
and opportunities for pupils to
engage in school responsibilities
linked to their interests.

In collaboration with teachers,
implement a whole-school keep-
up plan to support pupils with gaps
in learning due to persistent
absence.

Ensure timely interventions,
including pastoral support and
parent meetings, to reduce
avoidable absences.

Work closely with bilingual staff to
improve communication and
implement strategies to support
EAL pupils and their families.

Existing data from Autumn Term 2024/25
shows that Pupil Premium pupils continue to
have higher absence and persistent absence
rates than their peers.

Evidence from the Department for Education
demonstrates a clear relationship between
absence and attainment: the higher a pupil’s
overall absence, the lower their likely
achievement at the end of Key Stage 2. For this
reason, monitoring and improving attendance
continues to be a key priority at Ashmead,
ensuring all pupils have consistent access to
learning.

Reference: Department for Education,
Improving School Attendance, 2016

2: School absence
and punctuality
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Liaise with the County Attendance
Team when issues persist.
Promote collective class
attendance through the
attendance league championship.
Deliver ‘Here and Now Heroes’, a
targeted intervention designed to
improve attendance, engagement,
and school connection for boys
with persistent absence.

Maintain clarity of attendance
expectations through ongoing CPD
for staff.

Pastoral Support

Facilitate pastoral interventions
including 1:1 support, Nurture
Groups, Helping Hands, Young
Carers, Lunch Club, Morning
Mellow, Mini Morning Mellow, and

KCSIE (2021) emphasises the importance of
Early Help for children, highlighting the need
for timely support both from external agencies
and internal school systems. At Ashmead, our
active pastoral team provides targeted support
to pupils, including those eligible for Pupil

Furry Friends. Premium. Evidence from the DfE (Supporting 3: Wellbeing
e Liaise with external agencies to Wellbeing; Mental Health & Wellbeing in
support families, including Thrive, Schools) shows that emotional well-being is
Family Support, School Nursing, closely linked to both attendance and
The Mental Health Support Team, | academic attainment. Early indicators at
CAMHS, and Child Bereavement Ashmead suggest that access to pastoral
UK. support positively impacts disadvantaged
e Support pupils’ transition to pupils by improving emotional regulation,
secondary school with a focus on engagement, and readiness to learn, which in
those who are more vulnerable. turn supports better outcomes.
Play Therapy EEF research indicate that Play Therapy can
e Provide one-to-one Play Therapy lead to significant improvements in pupil
sessions for pupils identified with attainment.
Social, Emotional, and Mental Reference: EEF Social and Emotional Learning
Health needs (SEMH). 3: Wellbeing

Provide group Play Therapy
sessions tailored to current pupil
needs — for example, supporting
transitions, or increasing class
engagement.

Free Breakfast Club

Provide funded places for all Pupil
Premium pupils in order to
improve attendance, punctuality,
wellbeing and a sense of
belonging.

Research shows that hungry children do not
perform as well academically, socially, or
emotionally. Evidence from the Education
Endowment Foundation (EEF) indicates that
providing a nutritious breakfast before school
can boost reading, writing, and maths
outcomes by the equivalent of over two
months’ progress across an academic year,
while also enhancing attention span,

1: Attainment is not
consistently in line
with their peers

3: School absence
and punctuality

4. Wellbeing

11




concentration, and memory. Breakfast clubs
are therefore an effective strategy for
supporting Pupil Premium pupils to perform
better in the classroom.

References: Health4Schools; EEF, Breakfast
Clubs Boost Primary Pupils’ Outcomes
Ashmead School is participating in a
government pilot scheme providing free
breakfast for all pupils.

Financial Support for School Trips
and Experiences

Provide full funding for all in-
school experiences and trips for
Pupil Premium pupils.

Offer financial support to ensure
Pupil Premium pupils can attend
residential trips.

Support Pupil Premium pupils to fully
participate in school trips, in-school
experiences, and residentials, removing
financial barriers and ensuring inclusion for all.

3. Wellbeing

4. Cultural Capital

Cultural Capital Pledge (Co-Curricular
Offer)

Develop a broad co-curricular
programme that complements the
academic curriculum and supports
Pupil Premium pupils’ personal,
social, and emotional
development, including clubs, trips,
and enrichment experiences.
Implement a whole-school cultural
capital timetable offering a wide
range of co-curricular
opportunities, such as creative arts,
physical wellbeing activities,
leadership experiences, and
cultural celebration days.

Embed the Ashmead Core—our
school’s culture, ethos, and
personal development
framework—ensuring Pupil
Premium pupils build strong
foundations (“roots”) and leave
school equipped with key skills and
attributes (“wings").

Reserve 25% of general club places
for Pupil Premium pupils to ensure
equitable access.

Launch a Pupil Premium Boys'
enrichment after school club.
Reserve 25% of music club places
for Pupil Premium pupils.

Research shows that pupils from
disadvantaged backgrounds often have fewer
opportunities to access cultural capital, such as
arts, clubs, travel, and enrichment activities
outside school. Limited exposure to these
experiences is associated with lower academic
outcomes, while structured cultural
experiences can improve attainment, broaden
skills, and help close the attainment gap for
Pupil Premium pupils.

4. Cultural Capital
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e Ensure all pupils learn at least two
musical instruments by the end of

Key Stage Two.

Contingency fund for acute issues -Based on our previous experiences, we have identified the need to set a
small amount of funding aside to respond quickly to personal needs that have not yet been identified e.g.
additional items of school uniform, out of school activities, after school club provision, and transport to/from

school.

Total budgeted cost: £215,000

Intended Outcomes

This explains the outcomes we are aiming for, by the end of our current strategy

statement, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Pupil Premium pupils are
attaining in line with their

peers.

Staff demonstrate increased confidence and skill in promoting oracy across
lessons, as observed through learning explorations

Pupils actively participate in collaborative learning activities, showing
evidence of shared discussion and a ‘talk rich’ curriculum.

Pupils use oracy skills, including both subject specific vocabulary and new
vocabulary, effectively to present ideas and explain learning across different
subjects e.g. 'talk like a...".

Pupils actively participate in school life and decision-making, communicate
confidently to express their opinions, contribute to the school community,
and listen respectfully as attentive audiences.

Identified pupils meet the expected standard in the Year 1 Phonics
Screening Check.

Phonics teaching is delivered effectively, and consistently, as evidenced
through regular observations.

Any gaps in phonics learning are identified and addressed promptly.
Results of Phonics pre-screens informs planning and targeted interventions.
Daily targeted phonics results in all identified Year 2 pupils passing the
Phonics re-screen.

Key Stage 2 pupils who did not pass the Year 1 Phonics Screening make
measurable progress in phonics knowledge and reading as a result of
targeted support.

Class sizes in key year groups are reduced, allowing pupils to receive more
focused teaching and make accelerated progress.

Staff engage in professional development and dialogue to improve teaching
and learning.

Termly data reviews ensure pupil progress is tracked, and pupils at risk of
falling behind are quickly identified and supported.

Effective CPD for teachers ensures high-quality teaching across all year
groups, enabling pupils to make at least expected progress toward End of

13




Key Stage Assessments and supporting Pupil Premium pupils to achieve
expected or accelerated progress, attaining in line with national peers.
Additional staff deliver targeted language interventions, resulting in
measurable improvements in early communication skills.

ELSA provision and access to the sensory room effectively supports pupils’
emotional wellbeing, as evidenced by improved engagement and self-
regulation.

Adaptive strategies are used effectively to ensure Pupil Premium pupils with
complex needs are fully integrated into the classroom and continue to make
progress.

Targeted interventions ensure progress in reading, accuracy, fluency and
comprehension for Pupil Premium pupils with SEND.

Tuition is tracked through regular formative and summative assessments,
leading to pupil outcomes.

Pupil Premium pupils with SEND make sustained, measurable progress in
learning and attainment, informed by effective data analysis, targeted
interventions, and high-quality adaptive teaching.

Early identification and intervention improve communication, language, and
readiness for learning, particularly in Early Years, reducing barriers to
learning over time.

Pupils demonstrate improved emotional regulation, wellbeing, and
engagement, supported through ELSA provision and access to sensory
regulation strategies.

Targeted literacy interventions lead to improved phonics, reading, and
spelling outcomes, enabling pupils to better access the wider curriculum.
Consistently high-quality, adaptive teaching is evident across the school,
driven by a coherent CPD pathway and enabling all pupils to make at least
expected progress. Pupils are actively engaged in learning, supported
through flexible groupings, purposeful tasks, and increased access to
teacher support.

Pupils confidently use key and subject-specific vocabulary, supported by
effective scaffolding, enabling greater independence and equitable access
to learning.

Younger pupils demonstrate improved reading fluency, confidence, and
enjoyment of reading as a result of regular access to familiar texts and
additional targeted reading sessions.

Pupil Premium pupils demonstrate improved accuracy and speed in
recalling core number facts, with assessment data evidencing measurable
gains in fluency.

Selected pupils demonstrate measurable improvements in reading fluency
and comprehension following participation in the Reading Plus trial.
Targeted Key Stage 1 and 2 pupils make measurable progress in speech and
language as a result of regular SALT input, while teachers and teaching
assistants apply specialist guidance and coaching to strengthen high-quality
classroom practice.

Pupils with identified receptive language needs are accurately assessed and
receive targeted small-group interventions, resulting in measurable
improvements in receptive language skills.
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Pupils with identified speech and language needs are accurately screened,
receive targeted interventions, and demonstrate measurable improvement
in identified areas of speech development.

Pupils achieve and maintain
high attendance, ensuring
consistent access to learning.

Vulnerable families are supported to improve attendance, resulting in
more consistent school attendance.

Early identification of pupils at risk of absence allows for prompt
implementation of interventions, with pastoral support effectively
integrated to reduce avoidable absences.

Staff maintain clear expectations and understanding of attendance
procedure through ongoing CPD, supporting consistency across the
school.

The attendance gap between Pupil Premium pupils and their peers has
reduced.

The attendance of Pupil Premium pupils is in line with our school’s
attendance target of 95%.

The number of cases of avoidable persistent absenteeism continues to fall
and has reduced below 8%.

Pupils with gaps in learning due to persistent absence catch up effectively
through a structured, whole-school support plan.

The number of pupils arriving after registers have closed has reduced
below 21.

Parents engage regularly with the school.

Parents’ evening appointments are accessible to all families, ensuring
effective communication about pupil progress.

All Pupil Premium pupils have equitable access to online home learning
and homework through the provision of appropriate ICT equipment.

Strong pastoral care ensures
pupils are supported
emotionally and socially to
succeed in school.

All pupils and their families requiring additional provision have received
timely and high-quality pastoral support.

SDQ's show improved developmental and diagnostic scores with decreasing
levels of difficulty over time

Pupils accessing pastoral interventions demonstrate improved wellbeing,
social skills, and engagement in the classroom.

Collaboration with external agencies results in timely, effective support for
families.

Pupils transitioning to secondary school show improved social skills,
emotional regulation, and reduced anxiety.

Pupils receiving Play Therapy demonstrate improved social, emotional, and
mental health (SEMH).

Pupil Premium pupils accessing Breakfast Club show improved attendance,
punctuality, and overall wellbeing.

Breakfast Club is well attended and ensures all Pupil Premium pupils are in
school and ready to learn

Pupil voice indicate all pupils are happy and receiving high quality support.

Pupils develop broad cultural
experiences that enhance
aspirations, knowledge, and
future opportunities.

Co-curricular activities enrich pupil experience, develop wider skills, and
foster engagement and belonging, while supporting academic learning
indirectly.

All Pupil Premium pupils participate fully in school experiences, trips, and
extracurricular activities, broadening their learning and engagement.
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e Pupils access a broad cultural capital programme.
e Pupils develop musical skills, learning at least two instruments by the end of
Key Stage Two.

Part B: Review of outcomes in the previous academic
year

Pupil premium Strategy Outcomes

This details the impact that our Pupil Premium activity had on pupils in the 2024 to 2025

academic year.

We have reviewed the performance of our school’s Pupil Premium pupils over the 2024-2025 academic year,
comparing this with national data as well as our own internal summative and formative assessments. In addition,
we have considered observational evidence to explore broader factors affecting outcomes for Pupil Premium
pupils, such as attendance, speech and language development, and overall wellbeing.

Challenge 1 - Speech, Language and Communication (Oracy)

The appointment of an Assistant Headteacher for Curriculum, working alongside the Oracy Champions, has
ensured a progressive approach to oracy across the school with increasing consistently. This is improving
the quality of spoken language opportunities for Pupil Premium pupils, supporting their confidence,
articulation and engagement in learning.

Ongoing staff CPD through the Voice 21 Oracy project, with a focus on listening, continues to strengthen
teachers’ ability to explicitly teach oracy skills. Next academic year, we will strengthen teachers’ knowledge
further through a CPD programme integrated into teacher appraisal.

Encouraging pupils to ‘talk like a..." has increased the use of subject specific vocabulary across the
curriculum, with pupils demonstrating improved accuracy and confidence when using technical language.
Pre-teaching key vocabulary is not yet embedded and will be prioritised through CPD.

Using the environment is reinforcing the teaching of new vocabulary through consistent visual prompts.
This has supported pupils in recalling vocabulary, strengthening both spoken and written outcomes.

The appointment of additional staff in Early Years has increased capacity to deliver targeted language
interventions. This has strengthened early communication and language development for Pupil Premium
pupils, improving readiness for phonics and early literacy.

Screening all Reception pupils on Language Link has ensured that 100% of children have been assessed for
receptive language, allowing early identification of target areas for support.

Twice weekly group interventions for pupils with moderate or severe language difficulties have led to 75%
of pupils closing their identified language gaps within the year illustrating a 50% increase from initial
assessments.

Junior Language Link has been purchased but has not yet been implemented; this is a target for the next
academic year.

Screening pupils on Speech Link with identified concerns has ensured that 100% of at-risk pupils received
targeted intervention.
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Targeted support has reduced developmental speech and sound difficulties for 50% of pupils, showing a
50% improvement from baseline. Two additional pupils have been referred for further Speech and
Language support.

Weekly group SALT sessions with a private Speech Therapist have ensured that 100% of targeted Pupil
Premium pupils across KS1 and KS2 received specialist support, resulting in 100% of pupils meeting their
agreed speech and language targets.

The use of role play resources has supported all pupils to improve social communication skills, positively
impacting peer interactions and engagement in class.

Challenge 2 - Attainment is not in line with National Expectations

Reducing class and group sizes through the deployment of additional experienced teachers has enabled
more targeted support and increased teacher-pupil interaction. This has accelerated progress for Pupil
Premium pupils, particularly those requiring additional scaffolding or timely feedback.

A targeted CPD programme is improving staff practice and consistency across the school, enhancing
classroom provision and supporting stronger progress and outcomes for Pupil Premium pupils. This work is
ongoing.

Regular data meetings have supported leaders in closely tracking pupil progress and attainment, enabling
the early identification of underachievement, particularly among Pupil Premium pupils. This approach will
continue next year, with meetings becoming more frequent and robust, and involving teams of teachers.
The introduction of the Pupil Premium Pupil Pursuit has strengthened monitoring of non-SEN
disadvantaged pupils, enabling leaders to quickly identify pupils not making expected progress and to
implement targeted interventions that support accelerated progress.

The appointment of an Assistant Headteacher for Inclusion and a SEND assistant has ensured effective,
coordinated support, enabling all Pupil Premium pupils with SEND to make accelerated progress.

Sensory circuits, the introduction of ELSA sessions and Widgit have improved emotional regulation,
communication and engagement, supporting Pupil Premium pupils with SEND to access the curriculum.
Ensuring all Pupil Premium pupils have access to appropriate ICT equipment has removed barriers to
online learning. This has increased engagement with homework and home learning tasks and supported
continuity of learning beyond the classroom.

The Feed and Read scheme in Breakfast Club has increased reading engagement, with 60% of participating
pupils making accelerated progress in reading and 20% achieving expected progress.

Targeted intervention groups in core subject areas have been established for Pupil Premium pupils falling
behind or at risk of falling behind age related expectations. This has supported accelerated progress and
helped close gaps in learning.

Pupils attending tuition reported increased confidence and understanding in maths. One pupil shared,
“Maths used to make me panic, but now [ feel confident because | know what to do,” while another
explained that “things that didn't make sense before, make sense now.” Pupils also expressed a strong sense
of pride in their progress, with one commenting, “/ feel proud when | get my maths right.” Others
recognised the value of the additional support, noting that “even though you wake up early, it is worth it
because you achieve better in your work,” and that tuition “makes you feel more confident in lessons because
you've already recapped the learning.”

Reception

Year 1l

77% of Reception Pupil Premium pupils achieved a Good Level of Development at the end of the year, an
increase of 2% compared to last year.

In Reading, 88% of pupils achieved at least expected progress, outperforming other pupils by 4%.

In Writing, 84% of pupils made at least expected progress, exceeding other pupils by 5%.

In Maths, 88% of pupils achieved at least expected progress, in line with the outcomes for other pupils.
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Year 2

Year 4

Year 6

Assessment and progress tracking have allowed staff to quickly identify gaps in phonics knowledge
ensuring timely intervention. Next year, we will further strengthen this by tracking pupils who did not
achieve a Good Level of Development in Reception and implementing targeted phonics support at the
start of Year 1.

Monitoring, managing and training staff in phonics has ensured a consistent, high quality approach to
phonics teaching across the school with pupils benefiting from accurate delivery and clear progression.
Termly phonics screening and detailed data analysis have strengthened teachers’ understanding of pupils’
specific needs. This has allowed teaching and interventions to be precisely targeted, resulting in improved
outcomes for Pupil Premium pupils.

69% of Year 1 Pupil Premium pupils could phonically decode to the expected standard in the statutory
phonics screening (and a further 13% achieve a 'near pass’). This illustrates a 40% increase from baseline
data.

Targeted Phonics support for Year 2 pupils who did not meet the expected standard in Year 1 has had a
strong impact, resulting in 72% of pupils passing the phonics screening check. Two additional pupils
achieved a 'near pass’, while three were unable to access the assessment.

Targeted phonics intervention for pupils in Key Stage Two who did not pass the phonics screening in Key
Stage One has not yet addressed long standing gaps in decoding skills. Pupil Premium pupils’ reading,
accuracy, fluency and comprehension remains a key target for next year.

16 of 32 Pupil Premium pupils (50%) achieved 20 marks or more in the multiplication check, with an
average score of 17.3 compared to 19.8 for other pupils. Next year, a Year 3 teacher will oversee times
tables teaching to ensure pupils are well prepared for Year 4.

Summer 2025 Cohort (92) | Boys (46) Girls DP (33) | EAL(35) | SEN (40)
Reading EX5+ B2% 72% 91% 70% 74% 58%
Reading GDS 21% 20% 22% 15% 14%

Writing EX5+ 80% 4% B87% 67% 4% 55%
Writing GD5 12% 13% 11% 6% 11%

Maths EX5+ 85% 87% 89% 79% 80% 70%
Maths GD5 17% 26% 11% 15% 11%

Science EXS 86% 78% 93% 76% 80% 68%

Attainment for disadvantaged pupils is strongest in Maths, with 79% achieving EXS+, only 6 percentage
points below the cohort average (85%), indicating effective targeted maths support.

Reading outcomes for disadvantaged pupils (70% EXS+) remain a key area for development, sitting 12
percentage points below the cohort, highlighting the ongoing need for focused reading comprehension
and fluency interventions.

Writing attainment for disadvantaged pupils shows a similar pattern, with 67% achieving EXS+, 13
percentage points below the cohort, suggesting continued impact from barriers related to vocabulary and
access to high quality teaching.

Science attainment for disadvantaged pupils (76% EXS) is relatively strong and closer to cohort
performance (86%), reflecting the positive impact of practical, vocabulary-rich teaching approaches.
Overall, the data indicates that targeted interventions are supporting disadvantaged pupils to reach EXS,
particularly in Maths and Science, but further refinement is needed to close gaps in Reading and Writing
and to increase GDS outcomes.
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Disadvantaged pupils - Reading, writing and mathematics expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged

National distribution | National

Year| Cohort| School| National |banding (nondis) | Gap|Gap Trend
3-year 87 56% 46% | Above (sig+) 68% -11 | Not applicable
2025 34 62% 47% | Above (non-sig) 69% -7 | Narrowing
2024 27 59% 46% | Above (non-sig) 67% -8 | Narrowing

Close to average

2023 26 46% 44% .
(non-sig)

66% -20 | Not available

e Over a three-year period, disadvantaged pupils’ attainment (56%) is significantly above national
disadvantaged (46%), indicating strong relative performance for this group.

e Year-on-year outcomes show consistent performance above national disadvantaged averages, with
increasingly improving trends.

e The attainment gap between disadvantaged and non-disadvantaged pupils has continued to narrow.

Disadvantaged pupils - Reading expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged

National distribution | National
Year| Cohort| School| National |banding (non dis) | Gap | Gap Trend

Close to average

3-year 87 67% 62% .
(non-sig)

80% -13 | Not applicable

Close to average

2025 34 68% 63% . 81%| -13|Widening
(non-sig)
Close t

2024 27 70% 6206 | o O AvErade 80%| -9 |Narrowing
(non-sig)

Close to average

2023 26 62% 60% .
(non-sig)

78% -17 | Not available

e Over the three-year period, disadvantaged pupils’ reading outcomes (67%) are above national
disadvantaged averages (62%).

e Year-on-year results remain above national disadvantaged.

e The gap between disadvantaged and non-disadvantaged pupils in reading remains notable, with mixed
trends: narrowing in 2024 but widening again in 2025, highlighting a need for continued targeted support.
This is a key reason for introducing a Reading Plus trial.

19




Disadvantaged pupils - Writing expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged

Mational distribution | National

Year| Cohort| School| National |banding (non dis) | Gap |Gap Trend

3-year 87 72% 59% | Above (sig+) 78% -5 | Not applicable

Close t .

2025 34 71% 599 oo o averade 78%| -8 |Narrowing
(non-sig)
Close t

2024 27 63% 589 | oo cverade 78% |  -15 | Widening
(non-sig)

2023 26 85% 58% | Above (sig+) 77% 7 | Positive gap

e Over the past three years, disadvantaged pupils at the school achieved 72% at the expected standard,
compared with 59% nationally, placing the school significantly above national disadvantaged outcomes.

e Current outcomes remain strong and above national disadvantaged benchmarks. In 2025, 71% of
disadvantaged pupils met the expected standard in writing, 12 percentage points above the national

disadvantaged figure.

Disadvantaged pupils - Mathematics expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged
National distribution | National
Year| Cohort| School| National |banding (non dis) | Gap | Gap Trend
3-year 87 74% 60% | Above (sig+) 80% -6 | Not applicable
2025 34 76% 619% | Above (non-sig) 819% -4 | Narrowing
Close t N
2024 27 70% 599 | oo Lo average 79%| -9 |widening
(non-sig)
2023 26 73% 59% | Above (non-sig) 79% -6 | Not available

e Over the past three years, disadvantaged pupils at the school achieved 74% at the expected standard,
compared with 60% nationally, placing the school significantly above national disadvantaged outcomes.
e In 2025, 76% of disadvantaged pupils met the expected standard in writing, 14 percentage points above

the national disadvantaged figure.

e The attainment gap with non-disadvantaged pupils is narrowing over time. The gap reduced from -9

points in 2024 to —4 points in 2025, indicating improving equity in outcomes.
Overall impact:

Outcomes for disadvantaged pupils show sustained improvement, strong performance relative to national
disadvantaged pupils, and a positive trajectory towards closing the gap with non-disadvantaged pupils.

Challenge 3 - School Absence and Punctuality

e In 2024-25, overall attendance for Pupil Premium pupils reached 93.5%, exceeding the national average by
1.4% and contributing to the school receiving a national attendance recognition award in the Autumn
Term. This reflects the success of the school’s support-First Approach, including initiatives such as AV1
robots, home pick-ups, timely pastoral support, robust attendance monitoring, and early intervention

strategies.
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e First-day absence calls have ensured swift communication with families, reducing unexplained absences by
3.8%.

e A staged flowchart system has ensured attendance concerns are escalated consistently and appropriately,
enabling timely intervention for Pupil Premium pupils.

e Thereis a 0.5% improvement in attendance for Pupil Premium pupils compared to last year. Although
attendance remains 1.4% below that of other pupils, the gap has reduced, demonstrating a positive impact
of the strategies implemented.

e The in-school attendance league championships have promoted positive competition and collective
responsibility, contributing to improved whole class and individual attendance.

e Funded places in Breakfast Club for targeted Pupil Premium pupils have helped reduce barriers to
attendance and punctuality, while also promoting wellbeing and readiness to learn. Each term, 42 Pupil
Premium pupils were supported.

e Persistent absence among Pupil Premium pupils has decreased consistently over time - 35% in 2022, 20%
in 2023, 12% in 2024, and 8% by the end of 2025.

e Of the pupils previously classified as persistently absent (PA), 63% are no longer PA. Of those who remain
PA, 70% are EAL pupils. Next year, we will work closely with bilingual staff to improve communication and
implement strategies to support these pupils.

e The implementation of the ‘late gate’ was delayed due to staffing constraints. Alternative strategies to
reduce pupil lateness will be explored.

e Avreview of ‘Broken Weeks' attendance data showed that 72% of affected pupils were boys, experiencing
learning gaps of 4-26 weeks. This disruption is closely linked to lower learning outcomes. A targeted boys-
only intervention will be introduced to improve attendance and enhance their sense of belonging.

e At the end of the year, Ashmead School was ranked 40th out of 183 local authority schools for Pupil
Premium attendance, representing a 10-place improvement from the previous year.

Challenge 4 - Wellbeing

e Arange of targeted pastoral and therapeutic interventions have supported pupils’ emotional regulation,
resilience and engagement in learning.

Pastoral 1:1/Group Year 6 Furry MHST Young Peer Befrienders Morning Play
Support support Nurture Friends Carers Mentors Mellow Therapy
Autumn 6 2 6 5 33 4 4 5 7

202 pupils participated in some form of pastoral support across the Autumn Term; 72 of these (36%) were Pupil Premium

Spring

7

2

11

8

35

4

7

3

7

223 pupils participated in some form of pastoral support across the Spring Term; 87 of these (38%) were Pupil Premium

Summer ‘

7

7

8

4

37

4

7

0

|

5

196 pupils participated in some form of pastoral support across the Spring Term; 89 of these (45%) were Pupil Premium

e The appointment of an Emotional Literacy Support Assistant (ELSA) has facilitated structured, targeted
interventions, enhancing pupils’ emotional awareness, self-regulation, and readiness to learn. During the
Spring and Summer terms, 13 Pupil Premium pupils received ELSA support.

e Ongoing engagement with external support services has ensured timely, specialist support for vulnerable
pupils, leading to improved wellbeing and access to learning.
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Autumn Tierm 2024 Spring Term 2025

SAFEGUARDING EXTERMAL REFERRALS [NEW) SAFEGUARDING EXTERMAL REFERRALS (NEW)
» . o . Child Protection 8 School Nursing 3
Child Protection :S op School Nursing -’}2 op (7 PP) {2 PP)
(8 Fp) l ] Looked After [CLA) CAMHS 3 [school)
Looked After (CLA) CAMHS 1 jzchood)
{3 refomes Child |n Meed B Mental Health 14
Child In Need 5 Mental Health g (4 PP) Support Team {4 PP}
(3 PP) Support Team {1 PP} Parent
P t Assessment Team B Mental Health 10
[Parent) ¢177) Il Support Team (5 PP}
Assessment Team 5 Mental Health 10 {Child)
Support Team [4PP) MASH 2 Play Therapy 4
[Child) (2 PF) [2PF)
MASH g Play Thera py E Family Support (Level 3) | 4 Young Carers 8
(1PP) 14 PP {2 PF) (2 PF)
_ L ! Family Support (Level 2) Thrive 12
Family Support (Level 3) | 4 Young Carers 3 S PP)
{2 PP)
- . Thrive (Level 2) 30 Family Support
Family Support [Level 2) Thrive 5 16 gy
PP)
Thrive (Level 2) 15 Family Support MARF — Level 3
11 Service — Level 3 MARF — Level 4 4(1PP)
PP " 2 P
eglect,
MARF — Level 3 2 Physical
{1PP)
MARF — Level 4 10 Outcomes:
(B Phys SNFA/L
£
2 Neg] =

Summer Term 2025

SAFEGUARDING EXTERNAL REFERRALS [NEW])
Child Protection 4 School Nursing
(2PP)
Looked After [CLA) CAMHS
Child In Meed 10 Mental Health 3
(7PP) Support Team {1PP)
(Parent)
Assessment Team 5 Mental Health
(3PP) Support Team
[Child)
MASH g Play Therapy 4
(6PP)
Family Support [Level 3) | 1 Young Carers 4
[2PP)
Family Support (Level 2) Thrive 9
(& PP}
Thrive (Level 2) 17 Family Support
[BPP) Service —Level 3
MARF — Level 3
MARF — Level 4 5
[1PP)
Cutcomes:
2NFAS2
F55/1
C&F

e Providing access to pre-loved uniform has supported families by ensuring all Pupil Premium pupils are fully
equipped for school, while helping to reduce stress and financial pressure on parents and carers.

e Financial support for 32 Pupil Premium families purchasing secondary school uniform has reduced the
financial burden of transition, enabling pupils to start secondary school confidently and prepared to
engage fully in learning.

Challenge 5 - Cultural Capital
e Fully funding in school experiences and trips for Pupil Premium pupils has ensured 100% participation,
enriching learning, building cultural capital, and improving engagement and confidence.
e The planned introduction of a cultural capital timetable has been postponed to the following year to
ensure alignment with the Ashmead Core and the Enrichment Framework.
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Number
of clubs
% of PP
Number
of clubs
% of PP
Number
of clubs
% of PP

Autumn Spring . Summer
Year 2 1 6.3% 8 50.0% 0 0.0%
Year 3 14 56.0% 3 12.0% 2 8.0%
Year 4 5 19.2% 5 19.2% 8 30.8%
Year 5 9 20.0% 9 20.0% 7 20.0%
Year 6 18 46.9% 12 37.5% 6 18.8%

e Music clubs ran successfully in the Autumn Term but were unable to continue as planned due to
unforeseen circumstances. However, all Pupil Premium pupils continue to access music through classroom
provision.

e Allocating a proportion of club and music club spaces to Pupil Premium pupils has increased access to
enrichment activities, improving engagement, social skills, and confidence.

Externally provided programmes

Programme Provider

Speech Link/Infant Language Link/Junior Language Link Education

Link

White Rose Maths White Rose Maths Ltd
Little Wandle Letters and Sounds Revised Little Wandle

Reading Eggs Blake eLearning Pty Ltd
Nessy Nessy Learning
Reading Plus DreamBox Learning

Further information

As part of our ongoing research into the effective use of the Pupil Premium, we engage with a wide range of
reports, studies, and research papers. In particular, we have incorporated key findings from the Buckinghamshire
Challenge Handbook, led by Marc Rowland, which highlights the impact of socio-economic disadvantage on
educational outcomes and offers strategies to overcome related barriers to learning. We also draw on guidance
from the Education Endowment Foundation (EEF) to shape and refine our strategy—especially the ‘Explore’
phase, which helps us identify specific pupil needs and select evidence-informed approaches suited to our school
context. Our work is guided by a three-year plan, reviewed and adapted annually to ensure we are improving
outcomes for our Pupil Premium pupils. We triangulate evidence from multiple sources, including book scrutiny,
assessment data, and learning walks. In addition, we place a greater emphasis on regular dialogue with parents,
pupils, and teachers to gain a deeper understanding of the everyday challenges our Pupil Premium pupils face.
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